Typical Requests/Questions from Educators

From Principals:

When I observe teachers teaching reading or having a reading component, I see what appears to be a “good” lesson, but how I do I know the teacher was really effective in increasing student reading performance?  I have no special expertise in reading.  What should I be looking for?  How do I help the teacher become more effective?

I have two first grade classes.  The teachers are frustrated because each of them have so broad a range of readers, they feel they cannot be effective in furthering each child’s reading progress. I’ve heard the debates about homogeneous and heterogeneous grouping.  What would be the best grouping arrangement for the students and teachers?

I am fairly pleased with our test results, but we still have too many students who are not making AYP.  We have tried many things to boost scores, with only minimal success.  What are we overlooking?  How can we be sure our actions are really effective?

My teachers want to departmentalize instruction to maximize their content expertise and reduce the number of subjects they must plan for. What are the pitfalls and do the advantages outweigh the pitfalls?

I have a teacher who wants to begin Literature Circles in her 4th grade class.  Is this a good idea? What does she need to know?  What do I need to know? 

From District Level Personnel

We are in the process of selecting a new reading series.  All of the publishers’ claims seem compelling.  How can we sift through all of these claims and select one that will really be effective?

Once we make a district-wide selection, how do we maximize effective use?

Our district is expected to initiate Response to Intervention (RTI) actions.  We have heard and read about this new initiative, but are not sure how it is different from what we have already been doing? What is it really asking us to do?

We have been telling our principals that they are to be instructional leaders, particularly in the area of reading.  Some of them have been out of the classroom for quite a while and were competent teachers of reading with students at a particular grade level at that time.  How can we support them in this important and complex role as instructional leaders in literacy?

We have a lot of initiatives in our district. Some are district generated, others are the result of school-based initiatives. I’m not sure this patchwork approach helps our students and teachers. How can I ensure that our reading program is cohesive and coordinated, yet responsive to unique needs and situations?

Some districts have been implementing “pacing guides” to ensure coverage of the commercial material at certain prescribed intervals.  Is that a good idea? 

From Teachers:

My principal wants me to switch from whole group to small group instruction. When I teach whole group, it seems I have control and can cover a lot of material.  Isn’t one hour of direct instruction better than twenty minutes and a lot of seatwork?

I am having trouble with selecting high quality seatwork when my students are not with me in the reading group.  I don’t want to continually use workbook sheets. They seem to bore the students, deplete our paper supplies, and don’t seem to be helping the students.  What are some options to avoid this “busy work” habit?

I teach fifth grade and have noticed that many of my students are still struggling with decoding?  I’ve heard that teaching phonics to older students is a waste of time.  Is that true?  Is there anything I can or should do?

I teach 7th grade social studies and many of my students can’t read the text.  I have been reading it to them and I have used “buddy reading” to get through the content.  But I know that’s not helping them in the long run.  What can I do given my lack of training in reading and the pressure I’m under to cover my content?

I have many students for whom English is a second language. How can I best help them in reading and writing?

